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in our school. It has drastically reduced 
the time that teachers spend providing 
written feedback and how we use our 
teaching assistants to support children 
who have not met the learning objective 
for that lesson. It is the story of change, 
and impact, at a real school. 

But this is our journey – it may not work 
for everyone. Every school is different 
and has different staffing structures and 
staff skills. But we are confident that, 
by understanding our journey, any SLT 
or teacher reading this, will be able to 
reflect on their own written marking 
feedback strategies, question what they 
want from them and develop their own, 
more effective system. This may be 
identical to ours – or it may not. But we 
suggest that by sharing our journey it 
could help influence yours.

and the time 
it takes, is a 

national issue. An amazing 44,000 
people responded to the Department 
of Education’s Teacher Workload 
Review in 2015. This identified marking, 
planning and data as the three areas 
that teachers felt took a disproportionate 
amount of time – often with, they felt, 
little or no impact on pupil’s learning. 
Three individual publications followed 
the initial review, with further updates 
and publications since then. All of the 
DfE materials can be found at:
https://www.gov.uk/government/
publications/reducing-teachers-workload/
reducing-teachers-workload.

The Government Review coincided 
with staff surveys that were being 
conducted by the leadership team at 
St Peter’s. Our results matched those 
produced nationally. With the support 
of our governors we began to examine 
our practices to see if they were adding 
unnecessarily to teacher workload. We 
looked at how we planned and bid 
for a DfE Workload Challenge 
grant to review our summative 
assessment and tracking 
systems (results of these will 
be published later this year).

We also looked at why and 
how we marked and gave 
children written feedback. This 
book tells our story and explains 
the journey we have taken. It 
is a journey that works for us 
and has changed how we use 
assessment in every classroom 

Marking,

It is the story 
of change, and impact, 

at a real school.

The aim of this booklet



Through work scrutiny and observations 
we also failed to see a correlation 
between the amount of written marking 
in books and the quality of pupils’ work 
or the progress they were making. 
Sometimes, excessive teacher marking 
could mask a lack of quality in work or 
progress for a pupil. 

We also found that staff were 
increasingly spending huge amounts of 
time marking books – sometimes 120 
books a night. Teachers of older pupils, 
who wrote significantly more, were 
spending 20 plus hours a week marking. 
It was not uncommon for teachers to 
still be marking books ready for the 
next day at midnight. A staff survey in 
January 2016 highlighted marking as 
a particular worry to staff that it was 
having a negative impact on their work/ 
life balance. This was supported by the 
Government’s Workload Survey in 2014 
and the reports into marking, data and 
planning that followed in 2015. 

We had suspicions that the time spent 
marking may be impacting on the quality 
of teaching as excessive hours marking 
books meant that little time could be 
spent planning lessons that responded 
to children’s learning the previous day.

many schools,St Peter’s had 
wholeheartedly taken on 

board dialogic, ‘learning conversation’ 
marking with our pupils. At the end 
of most lessons children would write 
a learning comment – what they felt 
they’d done well, what they struggled 
with, what they wanted to do next, and 
teachers would reply – identifying what 
they’d achieved and giving children 
next steps (even if they’d met the 
learning objective). We fully embraced 
the ‘tickled pink’ and ‘green for growth’ 
marking technique and had special pens 
for staff to use to model high quality 
handwriting.

Parents told us they loved to see the 
comments their children had written 
(even if they weren’t always an accurate 
reflection of their learning) and OFSTED 
commented that marking was a strength 
of the school. This spurred us on – we 
started to write even more! This was 
clearly seen in work scrutinies  where 
SLT and subject leaders looked to see 
that teachers were corresponding with 
children on a daily basis.

However, we began to wonder if the 
massive amount of time teachers spent 
on written feedback was having the 
impact on children’s learning that we 
wanted. We couldn’t find research or 
evidence base to show that these written 
conversations had any impact on pupil 
progress but we did see that children’s 
comments were not always accurate 
or, at times, relevant, to the learning 
they had done, and they did not always 
respond to the feedback given by staff. 

Like

Why we needed change  - St Peter’s Story

Meaningful

Written assessment/feedback must relate clearly to the objectives 
that children are working on and have direct relevance to their 
next steps in learning. Children must have a clear understanding 
of the objective and be given time to respond to any feedback and 
assessment.

Motivating Written assessment/feedback must celebrate pupils’ attainment and 
motivate them to improve from their current learning.

Manageable

Written marking was taking teachers an average of 15 hours a 
week at St Peter’s. We believed this is no longer manageable and, 
because it takes time away from planning lessons, may be having a 
detrimental impact on the quality of teaching and learning. We want 
to ensure that children spend longer responding to and acting upon 
marking than teachers do writing it.  

It was at this point that we decided to review our written marking and feedback in order to ensure 
that it was always:

At the start of our review we asked 
staff to consider the following 
statements – the bullet points are 
some of their reflections that,as a 
staff, agreed: 

Why do we mark work?
•	 To check and assess pupils’ 

responses to learning tasks
•	 To make decisions about what we/ 

they need to do next
•	 To acknowledge and value children’s 

efforts

Challenges associated with marking:
•	 Time 
•	 It is impossible to mark all books for 

all lessons
•	 Deciding which books to mark and 

which to ‘ignore’
•	 Pupils cannot read and/ or 

understand what is written
•	 Finding time for children to ‘respond’ 

to written marking

Our written marking needs to ensure:
•	 It gives high quality feedback to all 

pupils
•	 It supports effective, daily formative 

assessment
•	 It is a system that can be monitored 

and evaluated
•	 It reduces teachers workload to 

ensure they have time to plan 
effective lessons

We wanted a system that maintains the useful 
outcomes and eliminates the challenges.
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Handbook September 2015
“Ofsted recognises that 

marking and feedback to pupils, both 
written and oral, are important aspects 
of assessment. However, Ofsted 
does not expect to see any specific 
frequency, type or volume of marking 
and feedback; these are for the school 
to decide through its assessment policy. 
Marking and feedback should be 
consistent with that policy, which may 
cater for different subjects and different 
age groups of pupils in different ways, 
in order to be effective and efficient in 
promoting learning.”

“While inspectors will consider how 
written and oral feedback are used 
to promote learning, Ofsted does not 
expect to see any written record of 
oral feedback provided to pupils by 
teachers.”

“If it is necessary for inspectors 
to identify marking as an area for 
improvement for a school, they will 
pay careful attention to the way 
recommendations are written to ensure 
that these do not drive unnecessary 
workload for teachers.”

Ofsted

Glossary of Terms What does OFSTED say?

learning into lessons.
•	 Staff meetings and INSETs around 

clarity, learning objectives, success 
criteria and rubrics.

We worked with staff to develop a 
two tier marking and written feedback 
guidelines as we knew that extended 
writing would need to marked differently.

This included:
•	 One day conference for all school 

with Professor Dylan Wiliams
•	 All staff completed self assessment 

of strengths and weaknesses around 
AfL

•	 Expert Teaching Programme (ETP) 
•	 for all years groups led by our 

Assistant Headteacher with a focus 
on embedding assessment for 

the balance right – 
medical v post-mortem!

One of the key things we identified was 
that marking books after the lesson was, 
most times, too late to make changes to 
pupils’ learning. As teachers we know 
that to be able to act on misconceptions 
during the lesson, whilst learning was 
taking place, was much more effective. 

Getting

   Written Marking

   High quality
assessment in the 

lesson
 

We knew that we had to strike the 
right balance – we needed to make 
assessment during the lesson strong so 
that marking books afterwards was not 
needed. 

We embarked on sustained, high quality, 
whole school CPD around assessment 
for learning using the principles out lined 
in Standards for Teachers Professional 
Development (July 2016). 

AfL Assessment for Learning

TAs Teaching assistants

LO Learning Objective/s

SC Success Criteria

TAR Teacher Assessment Record

TAAR Teaching Assistant Assessment Record

GG/GW Guided Group or Guided Work – led by a member of staff.

GG/GW Expert Teaching Programme – our in-house CPD programme (please con-
tact us for more information)
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We compared this to a doctor carrying 
out a medical (able to make adjustments 
and recommendations that had an 
impact) or carrying out a post-mortem 
(identifying the cause of death but no 
opportunity to change the outcome!).



we assess and mark work – lessons with a clear and concise learning 
objective (eg. Maths, SPAG, topic)

Our written feedback and marking fits in within the following teaching structure:

How we assess and mark work

children who 
have not met 
LOs.

•	 Work will have 
no written 
comments and 
just contain GG/ 
TA GG  code and 
target stamp at the 
end of the work. 

•	 TARs and TAARs will 
allow teachers to plan 
high quality post teaching 
groups immediately after the 
lessons in order to gap fill or to 
inform teaching the next day.

Record. This should include very 
brief details of what the child needs 
to do next lesson or during a specific 
post teaching group to achieve the 
learning objective.

•	 The Teacher Assessment Record  
(TAR) then forms the basis for 
planning the next day’s lessons 
and determining the activities that 
children will need to complete in 
order to achieve the objective.

Teaching Assistants
•	 Mark children’s work with TA GG if 

working with a guided group.
•	 Like teachers, no requirement to 

give written feedback for GG as 
children will receive high quality 
verbal feedback.

•	 Whether working with a specific 
group or supporting children in 
a different way across the class, 
TAs complete  Teaching Assistant 
Assessment Records (TAAR) 
detailing children who have not met 
the learning objective.

•	 Teachers will use TAARs to plan 
their next lesson

Expectations from this assessment 
process:
•	 High quality AfL in lessons will mean 

that teachers have a stronger, more 
accurate  understanding of children’s 
learning so they do not need to 
complete written marking after 
lessons.

•	 TAR and TAARs will be kept with 
planning as evidence of AfL and 
impact on learning.

•	 TAR and TAARs will only highlight 

Guided Group:
•	 Adult working with group marks work 

with GG/ TA GG (for TAs)
•	 No need to give written feedback/ 

marking as children will have 
received high quality verbal 
feedback but KS1 may choose to 
indicate if LO has been met with a 
stamp.

Independent Work:
•	 It is important that children have 

clarity over learning objective(s) as 
written assessment will be against 
this/ these. This may be written 
at start of work, on a sticker etc 
depending on age of children.

•	 High quality AfL should be precisely 
planned into the lesson to give as 
many opportunities as possible 

Pre Teaching Whole Class Teaching Post Teaching

For pupils who may have 
specific gaps in knowledge 
or lack confidence to take 
part in whole class teaching. 
These lessons, taken by class 
teachers, focus on core skills, 
vocabulary and confidence 
and will enable pupils to fully 
participate in the whole class 
teaching. 

High quality whole class 
teaching

Led by TAs, post teaching 
takes place in the afternoon for 
children who did not achieve 
the learning objective in the 
morning’s maths or SPAG 
lesson

for children and adults to assess 
learning during the lesson. 

•	 As often as possible, children should 
be given opportunity to self or peer 
mark their work, or assess it against 
a Success Criteria or Rubric before 
being handed in to teachers.

•	 Children should also be given time to 
proof read, check and edit their work 
to change mistakes.

•	 After the lesson, teachers assess 
work against learning objective 
and stamp at end with TARGET 
MET stamp if the pupil has met the 
learning objective.

•	 If the child has not met the learning 
objective then teachers stamp work 
with TARGET NOT MET or TARGET 
PARTIALLY MET stamp and record 
details on Teacher Assessment 
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TA Assessment Record (TAAR)Teacher Assessment Record (TAR)

98

Date: Class: Lesson:

Whole Class Teaching Observations:

LO:

Guided Group Work (children who did not achieve LO/ next steps):

LO:

Post teaching outcome / Notes:

Post teaching outcome / Notes:

Post teaching outcome/ Notes:

Post teaching outcome / Notes:

Post teaching outcome/  Notes:

ENGLISH / SPAG / MATHS / TOPICWeek Beginning:Class:

Lesson 1
LO:

Lesson 2
LO:

Lesson 3
LO:

Lesson 4
LO:

Lesson 5
LO:
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Misconceptions  (i.e. a child does not 
understand the concept or skill) should 
be addressed through assessment 
as the pupil will need an opportunity 
to learn the concept through further 
targeted teaching.  

the year there 
have been many 
opportunities to monitor 

the impact of our new written marking 
and feedback structures – and have 
provided staff with support and training 
as needed. This monitoring has led 
to tweaks and changes to get to the 
system we currently have.  Monitoring 
we have undertaken includes:
•	 Regular anonymous staff surveys.
•	 Pupil voice – interviewing groups 

and individual children 
•	 Regular ‘check ins’ looking at 

books and TAR/ TAARs to check 
compliance and effectiveness. 

•	 Review by our school improvement 
partner. 

Impact.
•	 Staff  are assessing pupils’ learning 

with much greater accuracy during 
the lesson with increasing AfL skills

•	 Teachers are  immediately 
identifying which children have not 
met the learning objective and these 
children receive ‘post teaching’ 
during the afternoon so they ‘catch 
up’ with the rest of the class. More 
children are ‘kept in the pen’ – pupil 
progress appears to be improved.

•	 Teachers have time to carefully plan 
lessons for the following day which 
build upon their achievements of the 
previous day and move their learning 

During

on at the right level. The quality of 
teaching is being supported and 
improved as teachers have the time 
to plan expert lessons.

•	 Staff are examining the clarity of 
their learning objectives and lessons 
as we are assessing much more 
tightly against them.

•	 Staff are really examining why 
children who have not met the LO 
haven’t achieved it. They have a 
stronger understanding of what 

recognise that extended writing 
requires a different marking 
system:

•	 Before children start to write, they 
have a very clear understanding 
of expectations and assessment 
criteria. This could be shared 
through Success Criteria or a Rubric. 
Clarity over outcomes is essential. 

•	 Teachers will not write next steps at 
the end of the piece, but will indicate 
these on the SC or rubric using 
green pen. Objectives or criteria 
that the children have met should 
be indicated in pink. Teachers 
may choose to identify high quality 
aspects of the writing by underlining 
it in pink. 

•	 Children must be given time to 
develop their own editing skills. 
Before teachers mark work, it should 
have had several opportunities to 
be peer and self marked and edited. 
We recognise that these are often 
challenging skills for children to 
develop.

It is important that staff are clear about 
the difference between mistakes and 
misconceptions. Generally speaking, 
mistakes (i.e something that a child can 
do but has just made a mistake in this 
instance for example forgetting a single 
capital letter), should just be corrected 
with a green pen. 

We

Extended Writing & Monitoring

children need to do next.
•	 In work scrutiny, SLT are focusing 

much more on quality of work 
and pupil progress, rather than 
the quality and quantity of written 
feedback.

•	 It is taking less than 20 minutes 
to ‘mark’ a set of stamped books 
and has substantially reduced the 
marking time for extended writing. 

Results from staff survey 8 weeks after using this marking system:

Strongly
agree Agree Disagree Strongly

disagree (no label) Total

Our new marking guidelines have 
reduced the time it takes to mark 
books.

80.00%
12

20.00%
3

0.00%
0

0.00%
0

0.00%
0 15

New marking guidelines mean I use 
formative assessment in lessons more.

40.00%
6

60.00%
9

0.00%
0

0.00%
0

0.00%
0 15

New marking guidelines mean that I 
have a better understanding of what 
pupils need to do next in their learning.

46.67%
7

46.67%
7

6.67%
1

0.00%
0

0.00%
0 15

New marking guidelines mean that 
pupils who have not met the LO get 
immediate intervention.

40.00%
6

53.33%
8

6.67%
1

0.00%
0

0.00%
0 15

New marking guidelines mean that I 
can spend more time planning the next 
lesson.

71.43%
10

21.43%
3

0.00%
0

0.00%
0

7.14%
1 14

The new marking guidelines are having 
a positive impact on pupil learning.

57.14%
8

28.57%
4

0.00%
0

0.00%
0

14.29%
2 14

Pupils in my class understand the way 
we are now marking.

42.86%
6

35.71%
5

0.00%
0

0.00%
0

21.43%
3 14

10 11



Class Teacher Comments:
The stamps are fantastic! I don’t feel 
like I use the “You have not yet met 
your objective” stamp very much. This 
is because children are always getting 
at least some of their work right (if it is 
pitched correctly) and therefore they are 
“working towards” their target. 

It is clear that the rubrics are a more 
effectively way to provide focused 
feedback to children in longer pieces 
of writing. When the rubrics are shared 
with children before beginning a piece 
of writing, they are able to use the 
rubric to develop their content without 
having to constantly need clarification 
from a teacher. This has enabled me 
to be able to run more focused guided 
writing sessions that address specific 
targets in writing for individual children 
and has improved their ability to edit 
independently when not having that 1:1 
input. The quality of work received before 
first check in has improved and it has put 
children in control of their own learning.

Children now instinctively re-read and 
check their work. They want to stretch 
themselves further to add in bits if they 
are unable to tick parts of the success 
criteria off. It’s lovely to see children of all 
abilities enjoy marking their own work.

The TAARs also give a clear focus for 
when TAs are working with a group and 
ensures they are clear about what they 
are marking.

Children have responded really 
positively to our new approach. 

For SPAG sessions, this is a useful tool 
and helps children understand more 
easily when they have mastered an area 
that they should be able to now apply 
in their writing. Often, the most useful 
purpose of TARs is to inform the planning 
for the next session.

The use of TAs to conduct ‘Post 
Teaching’ in KS1 has made a massive 
impact on pupil’s understanding. 
Previous to this I would have tried to 
catch these children in the afternoon, 
whilst teaching a non-core subject and 
juggling 30 children on my own!

Pupil  comments:
“Less time writing comments in our 
books mean that we spend more time 
learning.”

Post teaching “ I went with Mr Bishop 
and cracked it! It’s good to catch up the 
same day.”

“It’s really clear what the stamps mean 
– green means you’ve completely got it, 
orange means you’re a bit wobbly and 
orange means you’ve got a bit of learning 
to do. But then you get post-teaching so 
you get there.”

‘Rubrics are much better than teachers 
writing lots in you books – they’re really 
clear and you know exactly what you 

have to do next. They are much 
more precise than when 

teachers write comments.”
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Results from staff survey 7 months after introduction of the written marking 
procedures:

Strongly
agree Agree Disagree Strongly

disagree

I am clear about how we are marking 
extended pieces of writing. 60.00% 40.00% 0.00% 0.00%

Using success criteria to mark  extend-
ed pieces of writing has reduced the 
time I spend marking.

60.00% 30.00% 0.00% 0.00%

Using rubrics to mark extended pieces 
of writing has reduced the time I spend 
marking

25.00% 25.00% 25.00% 0.00%

Using success criteria is supporting 
children’ learning. 80.00% 10.00% 0.00% 0.00%

New marking guidelines mean that I 
can spend more time planning the next 
lesson.

50.00% 12.50% 12.50% 0.00%

The new marking guidelines are having 
a positive impact on pupil learning. 60.00% 30.00% 0.00% 0.00%

I am confident in writing and using 
success criteria to assess and mark 
extended writing.

60.00% 30.00% 10.00% 0.00%

Strongly
agree Agree Disagree Strongly

disagree

Our new marking guidelines have 
reduced the time it takes to mark 
books.

80.00% 20.00% 0.00% 0.00%

New marking guidelines mean I use 
formative assessment in lessons more. 80.00% 20.00% 0.00% 0.00%

New marking guidelines mean that I 
have a better understanding of what 
pupils need to do next in their learning.

60.00% 40.00% 0.00% 0.00%

New marking guidelines mean that 
pupils who have not met the LO get 
immediate intervention.

60.00% 40.00% 0.00% 0.00%

New marking guidelines mean that I 
can spend more time planning the next 
lesson.

80.00% 20.00% 0.00% 0.00%

The new marking guidelines are having 
a positive impact on pupil learning. 70.00% 30.00% 0.00% 0.00%

Pupils in my class understand the way 
we are now marking. 90.00% 10.00% 0.00% 0.00%
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Contect: Apollo 11 Mission


