St Peter's

£

Church of England
Primary School

St Peter’s Church of England Primary School
Halletts Way
Portishead

BS20 6BT
www.st-peters.n-somerset.sch.uk

Written Feedback and Marking






Maned(% and the time

it takes, is a
national issue. An amazing 44,000
people responded to the Department
of Education’s Teacher Workload
Review in 2015. This identified marking,
planning and data as the three areas
that teachers felt took a disproportionate
amount of time — often with, they felt,
little or no impact on pupil’s learning.
Three individual publications followed
the initial review, with further updates
and publications since then. All of the
DfE materials can be found at:
https://www.gov.uk/government/
publications/reducing-teachers-workload/
reducing-teachers-workload.

The Government Review coincided
with staff surveys that were being
conducted by the leadership team at
St Peter’s. Our results matched those
produced nationally. With the support
of our governors we began to examine
our practices to see if they were adding
unnecessarily to teacher workload. We
looked at how we planned and bid
for a DfE Workload Challenge
grant to review our summative
assessment and tracking
systems (results of these will
be published later this year).

We also looked at why and
how we marked and gave
children written feedback. This
book tells our story and explains
the journey we have taken. It

is a journey that works for us
and has changed how we use
assessment in every classroom

The aim of this booklet
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in our school. It has drastically reduced
the time that teachers spend providing
written feedback and how we use our
teaching assistants to support children
who have not met the learning objective
for that lesson. It is the story of change,
and impact, at a real school.

But this is our journey — it may not work
for everyone. Every school is different
and has different staffing structures and
staff skills. But we are confident that,

by understanding our journey, any SLT
or teacher reading this, will be able to
reflect on their own written marking
feedback strategies, question what they
want from them and develop their own,
more effective system. This may be
identical to ours — or it may not. But we
suggest that by sharing our journey it
could help influence yours.

IFis he story
of chauge, aund iupact;
at a real schoot.




Me many schools,St Peter’s had

wholeheartedly taken on
board dialogic, ‘learning conversation’
marking with our pupils. At the end
of most lessons children would write
a learning comment — what they felt
they’d done well, what they struggled
with, what they wanted to do next, and
teachers would reply — identifying what
they’d achieved and giving children
next steps (even if they’d met the
learning objective). We fully embraced
the ‘tickled pink’ and ‘green for growth’
marking technique and had special pens
for staff to use to model high quality
handwriting.

Parents told us they loved to see the
comments their children had written
(even if they weren’t always an accurate
reflection of their learning) and OFSTED
commented that marking was a strength
of the school. This spurred us on — we
started to write even more! This was
clearly seen in work scrutinies where
SLT and subject leaders looked to see
that teachers were corresponding with
children on a daily basis.

However, we began to wonder if the
massive amount of time teachers spent
on written feedback was having the
impact on children’s learning that we
wanted. We couldn’t find research or
evidence base to show that these written
conversations had any impact on pupil
progress but we did see that children’s
comments were not always accurate
or, at times, relevant, to the learning
they had done, and they did not always
respond to the feedback given by staff.

Why we needed change - St Peter’s Story
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Through work scrutiny and observations
we also failed to see a correlation
between the amount of written marking
in books and the quality of pupils’ work
or the progress they were making.
Sometimes, excessive teacher marking
could mask a lack of quality in work or
progress for a pupil.

We also found that staff were
increasingly spending huge amounts of
time marking books — sometimes 120
books a night. Teachers of older pupils,
who wrote significantly more, were
spending 20 plus hours a week marking.
It was not uncommon for teachers to
still be marking books ready for the
next day at midnight. A staff survey in
January 2016 highlighted marking as

a particular worry to staff that it was
having a negative impact on their work/
life balance. This was supported by the
Government’s Workload Survey in 2014
and the reports into marking, data and
planning that followed in 2015.

We had suspicions,that the time spent
marking may be impacting on the quality
of teaching as excessive hours marking
books meant thatlittle time could be
spent planning.lessons‘that responded
to children’s learning.the ‘previous day-
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It was at this point that we decided to review our written marking and feedback in order to ensure

that it was always:

Written assessment/feedback must relate clearly to the objectives
that children are working on and have direct relevance to their
Meaningful next steps in learning. Children must have a clear understanding
of the objective and be given time to respond to any feedback and
assessment.

Written assessment/feedback must celebrate pupils’ attainment and

MOtlvatmg motivate them to improve from their current learning.
Written marking was taking teachers an average of 15 hours a
week at St Peter’s. We believed this is no longer manageable and,
because it takes time away from planning lessons, may be having a
Manageable y iram pranning Y 9

detrimental impact on the quality of teaching and learning. We want
to ensure that children spend longer responding to and acting upon
marking than teachers do writing it.

At the start of our review we asked
staff to consider the following
statements — the bullet points are
some of their reflections that,as a
staff, agreed:

Why do we mark work?

* To check and assess pupils’
responses to learning tasks

+ To make decisions about what we/
they need to do next

* To acknowledge and value children’s
efforts

Challenges associated with marking:

 Time

» ltis impossible to mark all books for
all lessons

» Deciding which books to mark and

which to ‘ignore’

»  Pupils cannot read and/ or
understand what is written

» Finding time for children to ‘respond’
to written marking

Our written marking needs to ensure:

» It gives high quality feedback to all
pupils

» It supports effective, daily formative
assessment

» ltis a system that can be monitored
and evaluated

* It reduces teachers workload to
ensure they have time to plan
effective lessons

We wanted a systeu Hat waintains #he useful
outcoues aud eliinates the challenges.
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What does OFSTED say?

“Ofsted recognises that
marking and feedback to pupils, both
written and oral, are important aspects
of assessment. However, Ofsted
does not expect to see any specific
frequency, type or volume of marking
and feedback; these are for the school
to decide through its assessment policy.
Marking and feedback should be
consistent with that policy, which may
cater for different subjects and different
age groups of pupils in different ways,
in order to be effective and efficient in
promoting learning.”
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“While inspectors will consider how
written and oral feedback are used
to promote learning, Ofsted does not
expect to see any written record of
oral feedback provided to pupils by
teachers.”

“If it is necessary for inspectors

to identify marking as an area for
improvement for a school, they will
pay careful attention to the way
recommendations are written to ensure
that these do not drive unnecessary
workload for teachers.”

Gefting ve iatuce i -
wedical v post-worteu!
One of the key things we identified was
that marking books after the lesson was,
most times, too late to make changes to
pupils’ learning. As teachers we know
that to be able to act on misconceptions
during the lesson, whilst learning was
taking place, was much more effective.

We compared this to a doctor carrying This included:

out a medical (able to make adjustments ¢+ One day conference for all school
and recommendations that had an . with Professor Dylan Wiliams
impact) or carrying out a post-mortem .+ All staff completed self assessment
(identifying the cause of death but no . of strengths and weaknesses around
opportunity to change the outcome!). AfL

+ Expert Teaching Programme (ETP)

« for all years groups led by our
Assistant Headteacher with a focus
on embedding assessment for

Glossary of Terms

learning into lessons.

» Staff meetings and INSETs around
clarity, learning objectives, success
criteria and rubrics.

We worked with staff to develop a

two tier marking and written feedback
guidelines as we knew that extended
writing would need to marked differently.

Assessment for Learning
Written Marking

Teaching assistants

High quality

assessment in the
lesson

Learning Objective/s

We knew that we had to strike the Success Criteria

right balance — we needed to make

assessment during the lesson strong so Teacher Assessment Record

that marking books afterwards was not
needed.

Teaching Assistant Assessment Record

We embarked on sustained, high quality,
whole school CPD around assessment

Guided Group or Guided Work — led by a member of staff.

for learning using the principles out lined

in Standards for Teachers Professional tact us for more information)

Expert Teaching Programme — our in-house CPD programme (please con-

Development (July 2016).




How we assess and mark work

we assess and mark work — lessons with a clear and concise learning

objective (eg. Maths, SPAG, topic)

Our written feedback and marking fits in within the following teaching structure:

specific gaps in knowledge teaching
or lack confidence to take
part in whole class teaching.
These lessons, taken by class
teachers, focus on core skills,
vocabulary and confidence
and will enable pupils to fully
participate in the whole class
teaching.

For pupils who may have High quality whole class

Led by TAs, post teaching
takes place in the afternoon for
children who did not achieve
the learning objective in the
morning’s maths or SPAG
lesson

Guided Group:

*  Adult working with group marks work
with GG/ TA GG (for TAs)

* No need to give written feedback/
marking as children will have
received high quality verbal
feedback but KS1 may choose to
indicate if LO has been met with a
stamp.

Independent Work:

* |tis important that children have
clarity over learning objective(s) as
written assessment will be against
this/ these. This may be written
at start of work, on a sticker etc
depending on age of children.

» High quality AfL should be precisely
planned into the lesson to give as
many opportunities as possible

for children and adults to assess
learning during the lesson.

As often as possible, children should
be given opportunity to self or peer
mark their work, or assess it against
a Success Criteria or Rubric before
being handed in to teachers.
Children should also be given time to
proof read, check and edit their work
to change mistakes.

After the lesson, teachers assess
work against learning objective

and stamp at end with TARGET
MET stamp if the pupil has met the
learning objective.

If the child has not met the learning
objective then teachers stamp work
with TARGET NOT MET or TARGET
PARTIALLY MET stamp and record
details on Teacher Assessment

Record. This should include very
brief details of what the child needs
to do next lesson or during a specific
post teaching group to achieve the
learning objective.

* The Teacher Assessment Record
(TAR) then forms the basis for
planning the next day’s lessons
and determining the activities that
children will need to complete in
order to achieve the objective.

Teaching Assistants

* Mark children’s work with TA GG if
working with a guided group.

» Like teachers, no requirement to
give written feedback for GG as
children will receive high quality
verbal feedback.

*  Whether working with a specific
group or supporting children in
a different way across the class,
TAs complete Teaching Assistant
Assessment Records (TAAR)
detailing children who have not met
the learning objective.

» Teachers will use TAARs to plan
their next lesson

Expectations from this assessment

process:

* High quality AfL in lessons will mean
that teachers have a stronger, more
accurate understanding of children’s
learning so they do not need to
complete written marking after
lessons.

* TAR and TAARs will be kept with
planning as evidence of AfL and
impact on learning.

+ TAR and TAARs will only highlight

children who

have not met

LOs.

Work will have

no written
comments and
just contain GG/
TA GG code and
target stamp at the
end of the work.
TARs and TAARs will
allow teachers to plan
high quality post teaching
groups immediately after the
lessons in order to gap fill or to
inform teaching the next day.




Teacher Assessment Record (TAR) TA Assessment Record (TAAR)
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Class: Week Beginning: ENGLISH / SPAG /| MATHS / TOPIC . Date: Class: Lesson:
Lesson 1
LO: - | Whole Class Teaching Observations:
Post teaching outcome / Notes:
LO:
Lesson 2
LO:
Post teaching outcome / Notes:
Lesson 3 :
LO: : Guided Group Work (children who did not achieve LO/ next steps):
Post teaching outcome/ Notes:
LO:
Lesson 4
LO:
Post teaching outcome / Notes:
Lesson 5
LO:
Post teaching outcome/ Notes:




Teacher Assessment Record (TAR)
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TA Assessment Record (TAAR)
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) L.O: I am learning to punctuate a sentence using a question mark. .
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IALT use diagrams to recognise and show equivalent fractions
Task one - use the diagrams to fill in the blanks
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Task two - shade the bars to find and label the missing numerators or denominators
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Task three - divide and shade the bars to show the equivalent fractions then fill in the blanks
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Test 1

O @ Tick the two sentences that are correctly punctuated:
Z All of the children's toys are in the bedroom.
. Al of the childrens' toys are in the bedroom.
Z/My three son's toys are in their bedroom.
& My three sons' toys are in their bedroom.

0 @ Tick all the boxes that show where commas should be inserted:
) 12) (3 {4)

1B

The children all three of them are very badly behaved.

@ Write words and phrases fror this sentence in the table below:

[My oldest son Bailey will be appearing in the school concert. o e
part of sentence word or phrase . 3 @

2| subject noun phrase Ace ; ameds
X | verb phrase - 5 Ei
object noun phrase 2D g 3 L R e

x 4 34 é

Insert another verb in the gap in this sentence: r 5"-—; 3 3
g© .
she _ halS 287

been feeling sick but now she was feeling much better. AR

@ Draw lines to match the sentence beginnings to their correct endings:

~Fhe cat sat on the mat unless><1e had a nice new cat basket. @5 b

)( The cat sat on the mat althoug he dog was there before him. 2mads.

7LThe cat sat on the mat and therefore><e could be nearer the fire.

-_)LThe cat sat on the mat in order that” . “Midn't notice how cold the floor was.

X @ Write determiners in the gaps in this sentence: ety

In the distance | spied __CA.
dog was limping.

elderly dog. As | drew closer, | saw that {2 W it Pk

@ Cross out the incorrect homophone in each of these sentences:
(a} You need a w/t of practice / practis

et this right. You've notyet .
(b) Let me give you some good advice / a%e. _.ml- <
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Thursday 5" January 2017
{ALT recognise the difference between direct and indirect speech.

Task One

For each sentence, decide whether it is direct or indirect speech.
Example: A) Direct speech

A) "What are you geing to call it?” asked Lalchand.

B) He explained, “We’ll put them into the New Year Festival display.”

C) Lila asked him what would happen if she used flowers of sait.

D) “I've never heard of thunder-grains,” Lila responded quizzically.

E) Lalchand explained that she would blow the whole city up.

F) He was told by the King to laok after the White Elephant.

G) Lalchand laughed, “You don’t imagine you can stay here forever, do you?”
H) She was disappointed when he told her that her hair was a mess.
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Extended Writing & Monitoring
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h}e recognise that extended writing
requires a different marking
system:

« Before children start to write, they

have a very clear understanding
of expectations and assessment
criteria. This could be shared

through Success Criteria or a Rubric.

Clarity over outcomes is essential.

» Teachers will not write next steps at
the end of the piece, but will indicate
these on the SC or rubric using
green pen. Objectives or criteria
that the children have met should
be indicated in pink. Teachers
may choose to identify high quality
aspects of the writing by underlining
it in pink.

+ Children must be given time to
develop their own editing skills.
Before teachers mark work, it should
have had several opportunities to
be peer and self marked and edited.
We recognise that these are often
challenging skills for children to
develop.

It is important that staff are clear about
the difference between mistakes and
misconceptions. Generally speaking,
mistakes (i.e something that a child can
do but has just made a mistake in this
instance for example forgetting a single
capital letter), should just be corrected
with a green pen.

Misconceptions (i.e. a child does not
understand the concept or skill) should
be addressed through assessment

as the pupil will need an opportunity
to learn the concept through further
targeted teaching.

pu["[jff the year there

have been many
opportunities to monitor
the impact of our new written marking
and feedback structures — and have
provided staff with support and training
as needed. This monitoring has led
to tweaks and changes to get to the
system we currently have. Monitoring
we have undertaken includes:
» Regular anonymous staff surveys.
* Pupil voice — interviewing groups
and individual children
* Regular ‘check ins’ looking at
books and TAR/ TAARs to check
compliance and effectiveness.
* Review by our school improvement
partner.

Impact.

» Staff are assessing pupils’ learning
with much greater accuracy during
the lesson with increasing AfL skills

» Teachers are immediately
identifying which children have not
met the learning objective and these
children receive ‘post teaching’
during the afternoon so they ‘catch
up’ with the rest of the class. More
children are ‘kept in the pen’ — pupil
progress appears to be improved.

» Teachers have time to carefully plan

lessons for the following day which

build upon their achievements of the
previous day and move their learning

on at the right level. The quality of
teaching is being supported and
improved as teachers have the time
to plan expert lessons.

« Staff are examining the clarity of

their learning objectives and lessons
as we are assessing much more
tightly against them.

« Staff are really examining why

children who have not met the LO

haven’t achieved it. They have a
stronger understanding of what

children need to do next.

In work scrutiny, SLT are focusing
much more on quality of work
and pupil progress, rather than
the quality and quantity of written
feedback.

It is taking less than 20 minutes
to ‘mark’ a set of stamped books
and has substantially reduced the
marking time for extended writing.

Results from staff survey 8 weeks after using this marking system:

Strongly Agree | Disagree Sfrong ly (no label) Total
agree disagree
Our new marking guidelines have 80.00% 20.00% 0.00% 0.00% 0.00%
reduced the time it takes to mark 1 5 ' 3 ' 0 ’ 0 ' 0 15
books.
New marking guidelines mean | use 40.00% 60.00% 0.00% 0.00% 0.00%
formative assessment in lessons more. 6 9 0 0 0
New marking guidelines mean that | 46.67% 46.67% 6.67% 0.00% 0.00%
have a better understanding of what '7 '7 ' 1 ’ 0 ’ 0
pupils need to do next in their learning.
New marking guidelines mean that o o o g
pupils who have not met the LO get 40'20 L 53'23 L e 0'000 i 0'0(? %
immediate intervention.
New marking guidelines mean that | 71.43% 21.43% 0.00% 0.00% 7.14%
can spend more time planning the next '10 ’ 3 : 0 ’ 0 ) 1
lesson.
The new marking guidelines are having | 57.14% 28.57% 0.00% 0.00% 14.29Y :
a positive impact on pupil learning. 8 4 0 0
Pupils in my class understand the way 42.86% 35.71% 0.00% 0.00% 21.43%
we are now marking. 6 5




Results from staff survey 7 months after introduction of the written marking
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extended writing.
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procedures:
Strongly Agree Disagree Sfrong ly
agree disagree
Our new marking guidelines have
reduced the time it takes to mark 80.00% 20.00% 0.00% 0.00%
books.
New marking guidelines mean | use 80.00% | 20.00% | 0.00% | 0.00%
formative assessment in lessons more.
New marking guidelines mean that |
have a better understanding of what 60.00% 40.00% 0.00% 0.00%
pupils need to do next in their learning.
New marking guidelines mean that
pupils who have not met the LO get 60.00% 40.00% 0.00% 0.00%
immediate intervention.
New marking guidelines mean that |
can spend more time planning the next 80.00% 20.00% 0.00% 0.00%
lesson.
The new marking guidelines are having | 7 509, | 30.00% | 0.00% | 0.00%
a positive impact on pupil learning.
Pupils in my class understand the way o o o o
we are now marking. 90.00% 10.00% 0.00% 0.00%
Strongly Agree Disagree Sfrong ly
agree disagree
I am clear apout how we are marking 60.00% 40.00% 0.00% 0.00%
extended pieces of writing.
Using success criteria to mark extend-
ed pieces of writing has reduced the 60.00% 30.00% 0.00% 0.00%
time | spend marking.
Using rubrics to mark extended pieces
of writing has reduced the time | spend 25.00% 25.00% 25.00% 0.00%
marking
Using success criteria is supporting o o o o
children’ learning. 80.00% 10.00% 0.00% 0.00%
New marking guidelines mean that |
can spend more time planning the next 50.00% 12.50% 12.50% 0.00%
lesson.
The new marking guidelines are having | g5 009, | 30.00% | 0.00% | 0.00%
-| a positive impact on pupil learning.
I am confident in writing and using
success criteria to assess and mark 60.00% 30.00% 10.00% 0.00%

© © © 0 0 0 0 00000 0000 00000000000 00000000000 0000000000000 000000000000 0000000000000 0000000000000

Class Teacher Comments:

The stamps are fantastic! | don’t feel
like | use the “You have not yet met
your objective” stamp very much. This
is because children are always getting
at least some of their work right (if it is
pitched correctly) and therefore they are
“working towards” their target.

It is clear that the rubrics are a more
effectively way to provide focused
feedback to children in longer pieces

of writing. When the rubrics are shared
with children before beginning a piece

of writing, they are able to use the

rubric to develop their content without
having to constantly need clarification
from a teacher. This has enabled me

to be able to run more focused guided
writing sessions that address specific
targets in writing for individual children
and has improved their ability to edit
independently when not having that 1:1
input. The quality of work received before
first check in has improved and it has put
children in control of their own learning.

Children now instinctively re-read and
check their work. They want to stretch
themselves further to add in bits if they
are unable to tick parts of the success
criteria off. It’s lovely to see children of all
abilities enjoy marking their own work.

The TAARs also give a clear focus for

when TAs are working with a group and
ensures they are clear about what they
are marking.

Children have responded really
positively to our new approach.

For SPAG sessions, this is a useful tool
and helps children understand more
easily when they have mastered an area
that they should be able to now apply

in their writing. Often, the most useful
purpose of TARs is to inform the planning
for the next session.

The use of TAs to conduct ‘Post
Teaching’in KS1 has made a massive
impact on pupil’s understanding.
Previous to this | would have tried to
catch these children in the afternoon,
whilst teaching a non-core subject and
juggling 30 children on my own!

Pupil comments:

“Less time writing comments in our
books mean that we spend more time
learning.”

Post teaching “ 1 went with Mr Bishop
and cracked it! It’s good to catch up the
same day.”

“It’s really clear what the stamps mean

— green means you’ve completely got it
orange means you’re a bit wobbly and
orange means you've got a bit of learning
to do. But then you get post-teaching so
you get there.”

‘Rubrics are much better than teachers
writing lots in you books — they're really
clear and you know exactly what you
have to do next. They are much
more precise than when
teachers write comments.”
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[ Context: _ Battle Scene Narrative (Action) s
i Getting started |  On the way Expert Challenge
o al p) !
\ A PR
Verbs I have used verbsin | | have used a variety | | have used a range of
my writing to show  [‘of Verbsin my | powerful verbs in my
the character’s ‘writing to show the | writing to build an
| movement, ' Eharacter’s differenty | image of how the
{hit, looked, ran) I_r:qoggrt!enfs ] | character is moving,
{looked, glared, (collided, swiped,
. gazed) inspected) :
Expanded I have expanded somé | | have expanded my | | have expanded my | have thought
noun of my noun phrases’' ' noun phrases before - noun phrases before | carefully about my
phrases using adjectivestol | and after the noun, | and after the noun, expanded noun
describe the noun.’ using adjectives and | using adjectives, phrases, using
(his shiny helmet) prepositional prepositional phrases | adjectives and
| phrases. and ‘with’. prepositional
(the shiny helmet (his shiny helmet with | phrases for effect.
upon his head) golden
' embellishments) il B
Fronted !l have used fronted | | I have used fronted | | have used a variety of T
adverbials aﬁverblals fadwhere,_:i adverbials for fronted adverbials for
‘whenfand how andhow 9 where, when and where, when and how
;wthuut commas. how. | have used in my writing. | have
(At midnight Grendel | commas after my used commas after my
burst through the iron | fronted adverbials. | fronted adverbials.
{ doors.) {At midnight, (As midnight arrived,
Grendel burst | Grendel burst through
1 through the iron | the iron doors.)

[ | doors.) | i Eo
Sentence I have used simple \Ihave used simple ’ | | have used simple and | I have varied the
Structure sentences, { 'and compound compound sentences [ position of the

punctuated correctly. '_sentencesf punctuated correctly. | | conjunctions in my
{Beowulf leapt punctuated have used as, whilst complex sentences.
confidently at correctly. and when to create
Grendel.) (Beowulf leapt | complex sentences.
| confidently at | {As Beowulf leapt
! Grendel clutched | confidently at Grendel,
[ him with two he captured him with
| hands.) his bare hands.) |

I ‘Most of my sentences 1 Al of my sentences

' | imiake sense. make sense.

‘ Vocabulary | In my noun phrases, I |'Ta'my noun phrases,’ | In my noun phrases, |

|« have used simple I have used powerful | have used a thesaurus

] adjectives. adjectives,’ to select appropriate

i {shiny, strong, kind) (fierce, ambitious, | synonyms for simple

@ powerful) adjectives.
A ' {muscular,

courageous, fearless)
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. [Context: _Character and Setting Descriptions e |
: [ | Getting started On the way | Expert Challenge
. 1 8 /
1 R L
. {
: ‘Vocabulary {I have used simple’ | | have used arange | | have used a range |
. {verbs) { verbs of powerful verbs. | of powerful verbs in
. [ both my character
. - and setting
| descriptions. .|
: Vocabulary {have used simple | Tfiave used’a r'én'gé; | have used a range
: | (adjectives) | adjectives to ﬁﬁeWE?fm of powerful
: l ‘describe the agﬁegtwam adjectives. | have
. . characterand desaribe the. the_d. | expanded my noun
. | setting: 'gharaﬁ:er and 7 | phrases before and
: | [setfing. 7 | after the nouns. e
. Sentence | have used simple | | have used simple | [Ihave used simple’ | | have varied the
. Structure sentences. They are | and compound (and compound position of the
punctuated sentences. They are | sentences. Theyare || conjunctions in my
. correctly. punctuated @:tua’féd j complex sentences.
: correctly. reafrectly | have
: used subordlnating
. - conjunctionsto
. ‘create complex:
. ] sentences.
. Speech haveluseddirecty | | have used direct | I have used direct | have used split
. speechrwhichissy | speech which is speech which is speech which is
. ’ usu‘amd consistently consistently punctuated
ﬁ;rr?ﬁ'v- R § punctuated | punctuated correctly.
: correctly. carrectly. | have
: ' varied the position
: of the reporting
. | | clause. 1 |
. | Fronted | have used fronted |(Ilhave used fronted | | have used fronted | | have used a range
. | Adverbials adverbials for either |‘adverbialsfor when; | adverbials for when, | of different fronted | -
. when, where or where and How. | where and how. | | adverbials for when,
. | how. “have usually | have consistently where and how. |
. punctuatédthem» | punctuated them have consistently
‘ with commas. with commas. punctuated them
: , 1 with commas.
: | Paragraphs I have described the [ | have described the | I have linked each
. " character andthie? | character and the paragraph to the

,- setting separately- 17} setting separately. | | previous one. | have

‘ have arganised my 7 | have linked each made links between

: descriptionsiinto | paragraph to the my character and

' separate | previous one. | setting descriptions.

_patagraphs. i i |

B
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Missing Image
Contect: Apollo 11 Mission




